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Smart Steps: Making safer choices – 
Taking smarter steps is about children, 
parents, carers and early childhood 
educators working in partnership to guide 
children’s learning in being and becoming 
safe and independent road users. 

This early childhood road safety education program has 
been developed applying evidence-based research and 
using best-practice principles. 

Originally developed by School Drug Education and 
Road Aware (SDERA) in 2005 with a parent engagement 

focus, the Smart Steps program has now been revised 
by SDERA to address the needs of educators working in 
early childhood services. 

For educators working in a day care service, the new 
Smart Steps program supports the National Practices 
for Early Childhood Road Safety Education and the Early 
Years Learning Framework (EYLF). The National Quality 
Standard are also highlighted throughout the program 
resources.

From a school perceptive, the Smart Steps resources link 
to the WA Kindergarten Curriculum Guidelines and WA 
Health and Physical Education (HPE) Syllabus.

SMART STEPS: MAKING SAFER CHOICES 
– TAKING SMARTER STEPS

MAKING SAFER CHOICES – TAKING SMARTER STEPS

The Smart Steps program aims to:

   Enhance an educator’s understanding of the 
developmental capabilities of children in the traffic 
environment.

� Focus on the key messages to teach children so that 
they can remain safer in the traffic environment.

� Provide a range of teaching and learning strategies 
educators can use with children to build their road 
safety knowledge and skills.

� Explore strategies to engage parents in their  
children’s road safety education.

AIMS OF SDERA’S SMART STEPS PROGRAM



THE RESOURCES
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Included within the new Smart Steps resources are eight practice 
documents that have been written using the National Practices for 
Early Childhood Road Safety Education. The Road Safety Education 
Reference Group Australia (RSERGA) commissioned a research project, 
conducted by the Child Health Promotion Research Centre at Edith 
Cowan University, to develop eight national practices for road safety 
education in the early childhood setting. These Practices align with the 
EYLF and underpin SDERA’s Smart Steps program.

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

INTENTIONAL TEACHING 

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

Intentional teaching can be 
described as deliberate, purposeful 
and thoughtful with the aim being 
to support and extend children’s 
learning. Strategies such as modelling 
and demonstrating, and open 
questioning and problem solving, 
are used to encourage children to 
question, to think critically and to 
share their thoughts and ideas. 

Intentional teaching occurs 
through creating engaging learning 
environments that explore children’s 
strengths and interests and through 
understanding each child, and how 
they learn. 

When educators intentionally teach 
key road safety messages and make 
deliberate choices about including 
discussions and resources that 
support these key messages, road 
safety education is reinforced.  

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a way 
that expands children’s thinking and encourages problem solving.

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

LEARNING ENVIRONMENTS 

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

Learning environments that welcome 
children and their families, respond to 
the interests and needs of children, 
and cater for different learning 
capacities and learning styles, enrich 
the lives and identities of children. 

Children’s learning can be extended 
through connecting children with the 
broader community, by exploring 
the use of multiple learning spaces 
including indoor and outdoor 
environments, and encouraging the 
use of appropriate information and 
communication technology. 

Meaningful play, a key component in 
early childhood settings, is facilitated 
when early childhood professionals 
design learning environments that 
reflect children’s interests using 
‘real life’ materials that are found in 
everyday life.

Creating indoor and outdoor learning 
environments that encourage 
children to build their knowledge 
and understanding of road safety 
messages through meaningful play, 
supports children in exploring how to 
stay safe in the traffic environment. 

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a way 
that expands children’s thinking and encourages problem solving.

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

LEARNING THROUGH PLAY

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

In the early years, effective pedagogy 
includes providing a balance between 
intentional and teacher directed play, 
and child initiated play activities. 
This balance encourages children 
to discover, create, improvise and 
imagine. 

Play helps children learn about 
themselves, others and the world 
around them. It also encourages them 
to engage with other children, expand 
their thinking and create social 
groups. 

Through establishing a supportive 
play-based environment children 
can learn by doing, creating, 
improvising, imagining and engaging 
in conversations. Educators can use 
children’s strengths and interests 
to seek opportunities to promote 
road safety key messages in a way 
that expands children’s thinking and 
encourages their problem-solving.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a 
way that expands children’s thinking and encourages problem solving.

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

RESPONSIVENESS TO CHILDREN

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

When educators offer programs 
that are responsive to children this 
supports the fundamental notion of 
belonging, being and becoming. In 
practice, this requires educators to 
identify and respond to the strengths 
and interests of each child and 
construct learning experiences that 
reflect and support these attributes. 

When we ‘tune in’ to children and the 
things they value, their families, and 
the community context, we are better 
able to extend children’s knowledge, 
understanding, and interests.

Responsive educators make 
meaningful decisions about how to 
embed road safety education into 
daily teaching and learning. In practice 
this is about recognising who children 
are, reflecting what children know 
and need to know, and fostering 
partnerships with families to build 
safer communities.

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a way 
that expands children’s thinking and encourages problem solving.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

LEARNING ENVIRONMENTS 

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

Learning environments that welcome 
children and their families, respond to 
the interests and needs of children, 
and cater for different learning 
capacities and learning styles, enrich 
the lives and identities of children. 

Children’s learning can be extended 
through connecting children with the 
broader community, by exploring 
the use of multiple learning spaces 
including indoor and outdoor 
environments, and encouraging the 
use of appropriate information and 
communication technology. 

Meaningful play, a key component in 
early childhood settings, is facilitated 
when early childhood professionals 
design learning environments that 
reflect children’s interests using 
‘real life’ materials that are found in 
everyday life.

Creating indoor and outdoor learning 
environments that encourage 
children to build their knowledge 
and understanding of road safety 
messages through meaningful play, 
supports children in exploring how to 
stay safe in the traffic environment. 

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a way 
that expands children’s thinking and encourages problem solving.

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

KEY MESSAGES TO TEACH 

PRACTICES TO EMBED ROAD SAFETY EDUCATION 
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Use a variety of resources to build an environment conducive to meaningful play and the application of key road safety 
messages. To promote road safety education within the service, consider the following practices.

BEING A SAFE PEDESTRIAN BEING A SAFE PASSENGER SAFETY ON WHEELS

 � STOP, LOOK, LISTEN and THINK before 
crossing the road.

 � ALWAYS hold the hand of an adult when 
on or near roads.

 � STOP – when a parent or adult calls out 
to stop. You MUST do this straight away.

 � LOOK – for traffic approaching from ALL 
directions. Look for the safest place to 
cross the road and ONLY cross when safe.

 � LISTEN – in ALL directions for sounds of 
approaching traffic.

 � THINK – and concentrate. Don’t get 
distracted when near traffic.

 � Stay well away from the driveway when 
vehicles are coming or going. The driver 
MAY NOT see you.

 � Vehicles travel at different speeds and 
take a long time to stop.

 � Buckle up! All passengers in a car MUST 
wear a seatbelt or child restraint.  
It is the law.

 � If you need help to put on a seatbelt ask 
an adult to help you.

 � Sit in the back seat – it is safer.  
It is the law.

 � DO NOT distract the driver.
 � ALL passengers and the driver MUST 

keep ALL body parts inside the car. It is 
the law.

 � Get out of the door closest to the kerb – 
away from traffic. This is the ‘safety door’.

Riders include those on: bicycles, scooters, 
skateboards, rollerblades, rip sticks, hover 
boards and other wheeled devices.

 � The road is dangerous and not a place to 
play on or near. The safest place to play is 
away from driveways, roads and traffic.

 � Riders need to wear a helmet at ALL 
times.

 � Ask an adult to be with you when you  
are riding.

 � Ride on the footpath well away from 
traffic. Check driveways for vehicles 
coming or going.

 � Cyclists MUST get off their bicycle when 
crossing a road. It is the law.

 � Motorised vehicles and devices are NOT 
toys and can be dangerous for children.

Take and display photos of the local area that children might see 
when walking or driving. Use these images to promote discussion 
about the features of the traffic environment. 

Invite your local Children's Crossing Guard (Traffic Warden) or 
police officer to visit to talk about the importance of road safety. 
Encourage children to think about the questions they could ask. 

Invite families to share photos from their travels and adventures 
showing different traffic environments. Discuss the similarities/ 
differences between these environments and the local neighbourhood.

Set up a traffic environment using a traffic play mat. Encourage 
students to ‘follow the road rules’ using traffic signs on the mat 
and toy cars, trucks, trains and bicycles.

Make available in the sandpit plastic fences, animals, houses, cars 
and trucks. Encourage students to make a neighbourhood with 
roads and footpaths. Talk about the ‘visible’ (fences, barriers) and 
‘invisible’ boundaries (edge of the road, edge of the driveway) and 
how children can stay safe within the traffic environment.

Introduce movement and music using the safety songs from 
SDERA’s Smart Steps website www.sdera.wa.edu.au.

Support imaginative play by providing a range of creative options 
for ‘real life’ play in a simulated traffic environment eg dress ups for 
a variety of occupations including policemen/women and school 
crossing supervisors, and props such as steering wheels, chairs 
with ‘seatbelts’, large cardboard boxes that can be used as cars 
and trucks, and road signs. 

Encourage children to practise their safe road crossing skills by 
acting as pedestrians on the wheeled device path using the 
pedestrian crossing and waiting until all traffic has stopped before 
they cross the ‘path’. 

Set up a designated path for wheeled toys and devices in the 
learning environment using the Smart Steps ‘Stop’ and ‘Pedestrian 
Crossing’ road signs. Take children for a walk around the path. Use 
chalk to draw smiley faces on the left-hand side of the path and 
explain that this is where it is safer for children to ride. Point out 
the road signs on the path and explain what each sign means. 
Encourage children to ride around the path obeying the signs, 
staying to the left and ringing their bell when they near another 
cyclist or pedestrian.

USING SDERA’S RESOURCES TO TEACH, 
EXPLORE AND PRACTISE ROAD SAFETY 
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SDERA Statewide Services Centre
33 Giles Avenue PADBURY WA 6025

Tel: 9402 6415     Please note we no longer use fax     Email: sdera.co@education.wa.edu.au
Web: www.sdera.wa.edu.au

Reference: Waters, S., Baker, S., & Bruce, K. (2012). National Practices for Early Childhood Road Safety Education. Perth, Australia: Edith Cowan University, Child Health Promotion Research Centre. 

Department of 
Education

PASSENGER SAFETY 
Smart Steps: Making safer choices – 
Taking smarter steps

A ROAD SAFETY PROGRAM FOR EDUCATORS 
WORKING WITH CHILDREN AGED 0-8 YEARS

SAFETY ON WHEELS
Smart Steps: Making safer choices – 
Taking smarter steps

A ROAD SAFETY PROGRAM FOR EDUCATORS 
WORKING WITH CHILDREN AGED 0-8 YEARS

PEDESTRIAN SAFETY 
Smart Steps: Making safer choices – 
Taking smarter steps

A ROAD SAFETY PROGRAM FOR EDUCATORS 
WORKING WITH CHILDREN AGED 0-8 YEARS

0-4  YEARS

Passenger safety
Activity 4: The safety door 

Pedestrian safety
Activity 3: Hands are for holding  

Activity 4: Stop  
Activity 5: Stop, look, listen and think 

Safety on wheels
Activity 4: Driveway danger

Passenger safety
Activity 5: Crash test

Pedestrian safety
Activity 4: Stopping in traffic  

Activity 6: Walking a safe route  
to school 

Activity 7: Practising crossing the 
road

Safety on wheels
Activity 3: Humpty Dumpty  
Activity 5: Be safe be seen

Passenger safety
Activity 4: Safety door 

Activity 8: Decisions for passengers

Pedestrian safety
Activity 4: Time to cross 

Activity 5: Stop before you cross 
Activity 6: Walking in the local area

Safety on wheels
Activity 3: Helmets and protective gear

PRE-PRIMARY YEAR 2YEAR 1

s c h o o l  d r u g  e d u c at i o n  a n d  r o a d  awa r e

year 1

Challenges 
&  Choices

resilience, drug and road safety education

year 2

Challenges 
&  Choices

resilience, drug and road safety education

s c h o o l  d r u g  e d u c at i o n  a n d  r o a d  awa r e 5-8  YEARS
s c h o o l  d r u g  e d u c at i o n  a n d  r o a d  a w a r e

foundation

Challenges 
&  Choices

resilience, drug and road safety education

Smart Steps 
PASSENGER SAFETY  

Smart Steps 
SAFETY ON WHEELS 

Smart Steps 
PEDESTRIAN SAFETY  

Use the Smart Steps Program’s teaching and 
learning activities to plan engaging experiences. 

Investigate the following activities from SDERA’s Challenges and Choices resources. 
These activities specifically promote the Practice discussed in this document.
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EIGHT PRACTICE DOCUMENTS

Includes a general explanation of 
road safety education and the Smart 

Steps program, an overview of the 
eight practices and then explores 

one practice in more detail.

This section includes specific  
links to SDERA’s resources.  

The activities in the Challenges  
and Choices resources are  
relevant to each practice.

The Smart Steps model is introduced 
and individual links relevant to the 
specific practice and the National 

Quality Standard, WA HPE syllabus 
and the WA Kindergarten Curriculum 

Guidelines, are highlighted.

Introduces key road safety  
messages to teach in an early 

childhood setting. Ideas of  
relevant teaching and learning 

practices are included.

UNPACKING A PRACTICE DOCUMENT IN THE SMART STEPS:  
MAKING SAFER CHOICES – TAKING SMARTER STEPS RESOURCE

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

ASSESSMENT FOR LEARNING 

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

All children demonstrate their learning in 
different ways. Working in partnership with 
children and families, educators can use a variety 
of strategies to collect rich and meaningful 
information that shows children’s learning in 
context and also identifies their strengths, 
knowledge and skills. This information needs to 
be captured recognising the cultural, linguistic, 
physical and cognitive capabilities of each child. 

Gathering information about what children 
know about road safety is the starting point for 
planning appropriate road safety education that 
extends children’s knowledge and skills. Over 
a period of time educators can consider how 
children have developed, how they engaged 
with more complex ideas and how they can 
apply their knowledge in practical situations. 
For example, rote learning of road safety 
messages may assess a child’s knowledge and 
understanding but it is the application of these 
in a real traffic situation that will contribute to 
better safety outcomes. For example, being 
able to spot hazards in the traffic environment 
and then articulate how to avoid or manage 
the situation is putting road safety learning 
into practice. Using a variety of assessment 
strategies can really help educators to accurately 
understand children’s knowledge, skills and 
attitudes.

Embedding road safety education into everyday 
practices within the service, and working in 
partnership with parents to role model and 
practise the key road safety messages outside 
of the service, leads to a stronger road safety 
education program. 

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a way 
that expands children’s thinking and encourages problem solving.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

CONTINUITY OF LEARNING & TRANSITIONS 

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

Use the opportunity of transitions 
within and from early childhood 
programs, in active partnership 
with children, families and the local 
community, to enrich learning 
opportunities for children. Recognising 
and building upon children’s prior and 
current experiences helps them to 
feel secure, connected and confident 
as they prepare for and experience 
new routines and practices during 
periods of change. 

Transitions offer great opportunities 
to embed road safety education into 
the curriculum. Children travel every 
day – walking to and from the service, 
riding in the car or on a bus or train 
as a passenger. These transitions 
from one location to another all have 
teachable road safety moments.

Times when children transition from 
day care centres and kindergartens 
and then on to school, are often when 
parents are very much involved in 
their children’s travel. Use these times 
to talk with parents about road safety 
key messages. 

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a way 
that expands children’s thinking and encourages problem solving.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

CULTURAL COMPETENCE

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

Educators can support the development 
of children’s cultural competence 
through recognising that culture and 
the context of the family are central to 
a child’s sense of being and belonging. 
Celebrating differences, exploring 
new cultures and developing skills 
to communicate and interact across 
cultures, are all key to respecting 
diversity.

Being culturally competent is an 
important requirement for all early 
childhood educators. When different 
cultural perspectives are incorporated 
into road safety programs for children 
and their families, a greater sense of 
understanding and connectedness 
to different cultures and the wider 
community, is experienced. 

Children’s understandings of positive 
road safety practices are shaped by 
their parents and carers from an early 
age. These understandings may vary 
across families, depending on their own 
experiences. Therefore, road safety 
education in early childhood needs to 
be free from judgement and delivered 
in a culturally inclusive way to ensure all 
family members are aware of the risks 
on Western Australian roads.

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a way 
that expands children’s thinking and encourages problem solving.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

RESPONSIVENESS TO CHILDREN 
Deliver road safety education which is responsive to individual children and 
extends children’s strengths, knowledge and interests.
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HOLISTIC APPROACHES 
Recognise that children’s learning is integrated and interconnected when 
making curriculum decisions about road safety education.

Road-related injuries to young  
Australian children continues to be  
a significant public health concern.

Early childhood road safety education must therefore support 
educators to work with children and their families to develop the 
knowledge, skills, behaviours and attitudes that will assist children 
to become safer passengers, pedestrians and users  
of wheeled devices. 

Road safety education must be informed by research and 
developmentally appropriate. The SDERA Smart Steps program 
has adopted the eight National Practices for Early Childhood 

Road Safety Education (Waters, Baker, & Bruce, 2012) which are 
research-based and aligned to the practices in the Early Years 
Learning Framework (EYLF). 

Smart Steps also offers suggestions on how to explore and embed 
best practice road safety education through the use of effective 
pedagogical practice. Smart Steps includes:  
  Suggested learning activities from SDERA’s resources. 
�  Links to the National Quality Standards (NQS). 
�   Links to the Western Australian Kindergarten Curriculum 

Guidelines (incorporating EYLF outcomes), and the Western 
Australian Health and Physical Education Syllabus.

�   Suggestions for embedding ‘best practice’ road safety 
education, emphasising key messages. 

HOLISTIC APPROACHES 

THE RELATIONSHIP BETWEEN THE EARLY YEARS LEARNING 
FRAMEWORK (EYLF) PRACTICES & ROAD SAFETY EDUCATION

Holistic approaches recognise that 
children’s learning is integrated 
and interconnected. When early 
childhood educators provide 
a learning environment that 
recognises the complex interplay 
between a child’s physical, personal, 
social, emotional and spiritual 
wellbeing, as well as the connections 
between children, family and 
communities, the child’s ability to 
learn is maximised. 

When making curriculum decisions 
about road safety education, 
educators need to consider the 
‘whole-child’. Children will already 
have had experiences of travelling 
as passengers, pedestrians and 
perhaps cyclists. Connecting these 
experiences to key road safety 
messages and the child’s physical, 
personal, social, and cognitive 
learning, will promote more 
relevant and meaningful learning 
opportunities. 

LEARNING THROUGH PLAY 
Through play-based learning, seek opportunities to address road safety in a way 
that expands children’s thinking and encourages problem solving.

INTENTIONAL TEACHING 
Engage in intentional teaching which extends and expands children’s learning 
about road safety.

LEARNING ENVIRONMENTS 
Provide opportunities in the learning environment, including the local community, for 
safe and meaningful interaction with children, parents and carers about road safety.

CULTURAL COMPETENCE 
Implement road safety education that is culturally relevant for the diversity  
of children, their families and the community.

CONTINUITY OF LEARNING AND TRANSITIONS 
Use the opportunity of transitions, in active partnership with children, families  
and the local community, for road safety education.

ASSESSMENT FOR LEARNING 
Together with children and families, reflect on each child’s learning and  
application of road safety to plan for future learning.

NATIONAL PRACTICES FOR EARLY CHILDHOOD ROAD SAFETY EDUCATION

MAKING SAFER CHOICES – TAKING SMARTER STEPS

THE SMART STEPS MODEL
The Smart Steps model explains how the program has been constructed and the links to 
national and state-based frameworks and curriculum that underpin the program resources.

A road safety education program for 
educators working with children aged 
0-8 years and their parents/carers.

These practices have been developed 
by early childhood education and road 
safety experts throughout Australia and 
New Zealand to support evidence-based 
road safety education in early childhood 
settings. The eight practices are based on 
research and are strongly aligned with the 
Early Years Learning Framework (EYLF). 

Belonging, Being and Becoming -  
The Early Years Learning Framework 
describes the principles, practices and 
outcomes that support and enhance 
young children's learning from birth 
to five years of age, as well as their 
transition to school.

The HPE Syllabus focuses on students 
learning how to enhance their own and 
other’s health, safety, wellbeing and 
physical activity participation in varied 
and changing contexts.

Introduced in 2012 these new quality standards have been devised 
to improve education and care across long day care, family day care, 
preschool/kindergarten, and outside school hours care.

The Kindergarten Curriculum Guidelines 
guide educators to develop Kindergarten 
curriculum for Western Australian children. 
The guidelines draw from the key ideas and 
related content from the EYLF to construct 
curriculum to ensure that all children in 
Kindergarten experience quality teaching 
and learning.



THE RESOURCES
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If you would like to know more about the Smart Steps program please contact us 
email: sdera.co@education.wa.edu.au or tel: (08) 9402 6415

CASE STUDIES

The following case study explores how one early childhood 

service has used a practice from the Early Years Learning 

Framework (EYLF) to build children’s road safety knowledge 

and skills as well as providing opportunity for them to 

practise safe road safety behaviours.

A regional early childhood centre had a visit from Izzy, the SDERA road 

safety mascot. The visit caused a great deal of excitement. Izzy and 

the teacher sang songs and shared some road safety messages. Izzy 

showed the children how to safely cross the road holding the hand of 

an adult and using the four steps – stop, look, listen and think.

After the visit the outdoor play area was converted into a streetscape 

with a: black plastic ‘road’ with a pedestrian crossing marked on it; 

simple cardboard street signs in the correct shapes of ‘real’ street 

signs; toy trucks and cars; dress ups including a children’s crossing 

guard’s (traffic warden) flags, white coat and bib as well as a police 

uniform; trikes and bicycle helmets; tyres and some steering wheels. 

Children were encouraged to pretend to be road users – pedestrians, 

passengers, cyclists, police and a children’s crossing guard (traffic 

warden). 
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Play helps children to learn about themselves, others and the 

world around them. The imaginative play following the incursion 

encouraged the children to process what they had learnt and 

observed from Izzy’s visit.

A VISIT FROM IZZY

LEARNING THROUGH PLAY   
In the early years, effective pedagogy includes 

providing a balance between intentional and teacher 

directed play, and child initiated play activities. This balance 

encourages children to discover, create, improvise and 

imagine. 

Play helps children learn about themselves, others and the 

world around them. It also encourages them to engage with 

other children, expand their thinking and create social groups. 

Through establishing a supportive play-based environment 

children can learn by doing, creating, improvising, imagining 

and engaging in conversations. Educators can use children’s 

strengths and interests to seek opportunities to promote road 

safety key messages in a way that expands children’s thinking 

and encourages their problem-solving.

SDERA Statewide Services Centre

33 Giles Avenue PADBURY WA 6025
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CASE STUDY
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The following case study explores how one early childhood 

service has used practices from the Early Years Learning 

Framework (EYLF) to build children’s road safety knowledge 

and skills as well as providing opportunity for them to 

practise safe road safety behaviours.

In a small regional town, educators in a three year old Kindergarten 

wanted to strengthen children’s connectedness to their town 

and develop their sense of community. Through discussions with 

educators, and parents and carers, it was decided that one effective 

way to achieve this was through a series of neighbourhood walks. 

Recognising that there were several safety concerns to manage 

before and during the neighbourhood walks, the educators conducted 

a small series of intentional teaching experiences for children. These 

experiences covered the ‘stop, look, listen and think’ steps to crossing 

the road, ‘hands are for holding’, and using all of their senses to make 

safe decisions in the traffic environment. 

At the service children were provided with the opportunity to practise 

road safety rules such as crossing the road safely, through the use of 

a black plastic ‘road’ that was set up in the outdoor play area. Children 

practised walking, stopping, waiting, looking, listening and then crossing 

the ‘road’ holding an adult’s hand. Signs were also used to direct traffic 

eg ‘Stop’, ‘Give Way’.

Children were encouraged to discuss the senses they used in each 

of the steps to cross the ‘road’ safely. For example, feet - stopping 

back from the edge of the road; eyes (sight) - looking and checking 

traffic; ears (sound) - listening and sensing traffic noises and direction; 

brain - thinking if it is safer to cross; hands (touch) - holding hands 

with an adult. Explicit questions were asked after the experience such 

as: Show me how you stop before you cross the road with an adult. 

Show me how you turn your head to look for traffic. If you can see a car 

coming, is it safe to cross the road? What do we use to listen for traffic? 

Show me how you cross the road. Why don’t we skip or run across the 

road? What do we do when we are crossing the road?

Children from the service then engaged in a series of small 

neighbourhood walks where they practised the simulated road 

safety skills they had learnt in a ‘real world’ environment. Parents and 

caregivers were encouraged to join in on the neighbourhood walks. 
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This series of road safety learning experiences supported 

children becoming more confident road users and encouraged 

their connection to their community. The experiences 

also encouraged children to acknowledge their bodies and 

in particular their senses when engaging with the traffic 

environment.

BUILDING CONNECTEDNESS 
CASE STUDY

INTENTIONAL TEACHING  
Intentional teaching can be described as deliberate, 

purposeful and thoughtful with the aim being to 

support and extend children’s learning. Strategies such as 

modelling and demonstrating, and open questioning and 

problem solving, are used to encourage children to question, to 

think critically and to share their thoughts and ideas. 

Intentional teaching occurs through creating engaging learning 

environments that explore children’s strengths and interests and 

through understanding each child, and how they learn. 

When educators intentionally teach key road safety messages 

and make deliberate choices about including discussions and 

resources that support these key messages, road safety 

education is reinforced.  

HOLISTIC APPROACHES 
Holistic approaches recognise that children’s learning 

is integrated and interconnected. When early childhood 

educators provide a learning environment that recognises the 

complex interplay between a child’s physical, personal, social, 

emotional and spiritual wellbeing, as well as the connections 

between children, family and communities, the child’s ability to 

learn is maximised. 

When making curriculum decisions about road safety 

education, educators need to consider the ‘whole-child’. 

Children will already have had experiences of travelling as 

passengers, pedestrians and perhaps cyclists. Connecting 

these experiences to key road safety messages and the child’s 

physical, personal, social, and cognitive learning, will promote 

more relevant and meaningful learning opportunities. 
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MAKING SAFER CHOICES – TAKING SMARTER STEPS

The following case study explores how one early childhood 
service has used a practice from the Early Years Learning 
Framework (EYLF) to build children’s road safety knowledge 
and skills as well as providing opportunity for them to 
practise safe road safety behaviours.

Transitions offer great opportunities to embed road safety education 
into the curriculum. As a part of the transition program from  
Pre-primary to Year 1, a metropolitan school provided children and 
their parents learning opportunities through using the kiss-n-drive for 
afternoon collection in the last few weeks of the pre-primary year. 
Educators recognised that this was a real transition for students 
and some children and parents were anxious about the change. In 
Kindergarten and Pre-primary the children had been collected from the 
classroom however from Year 1 children would be taken, at the end of 
the day, to the front of the school by the classroom teacher and picked 
up by their parent/caregiver through the kiss-n-drive area. 

To facilitate this process children were taught where to sit safely 
awaiting collection and what to do when they saw their parent drive up. 
This included waiting patiently for a teacher and walking to the vehicle 
holding the teacher’s hand. The teacher would help the child into their 
car seat and wait while they independently buckled their car restraint.  
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This practice assisted children and their families to be more 
confident and safer users of the school’s kiss-n-drive. It also 
promoted the children’s independence as they recognised 
their vehicle, told their teacher and independently secured 
themselves into their restraint. 

GROWING-UP!
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CONTINUITY OF LEARNING & TRANSITIONS  
Use the opportunity of transitions within and from early 
childhood programs, in active partnership with children, 

families and the local community, to enrich learning opportunities 
for children. Recognising and building upon children’s prior and 
current experiences helps them to feel secure, connected and 
confident as they prepare for and experience new routines and 
practices during periods of change. 

Transitions offer great opportunities to embed road safety 
education into the curriculum. Children travel every day –  
walking to and from the service, riding in the car or on a bus or train 
as a passenger. These transitions from one location to another all 
have teachable road safety moments.

Times when children transition from day care centres and 
kindergartens and then on to school, are often when parents are 
very much involved in their children’s travel. Use these times to 
talk with parents about road safety key messages. 

Early Years Learning Framework (EYLF) Practices highlighted in this case study

CASE STUDY

MAKING SAFER CHOICES – TAKING SMARTER STEPS

The following case study explores how one early childhood service has used a practice from the Early Years Learning Framework (EYLF) to build children’s road safety knowledge and skills as well as providing opportunity for them to practise safe road safety behaviours.
A newly graduated early childhood educator, given a posting to a Kimberley Pre-primary, noticed that a number of the young Aboriginal children were arriving at school and leaving at the end of the day being ‘dinkied’ on the back of a bicycle or sitting on the handlebars of an older sibling’s bicycle; neither child wearing a bicycle helmet. The educator spoke with her Aboriginal and Islander Education Officer (AIEO) who explained that in the community it is often the older siblings’ responsibility to bring the younger ones to school and that many of the children did not have bikes or helmets to wear or use.

After further discussion it was decided to work with the older Aboriginal siblings to increase their road safety knowledge and access to cycle safety gear. During Bike Week an in-school event was organised for both the Pre-primary children and their older siblings. 

Invitations were also extended to family members and representative Local Elders from the community.
During the event a nurse from the local hospital spoke to the children and adults about how important it was to ‘protect your head’. The local Health and Physical Education teacher from the district high school came and talked to the children about how to fit a bicycle helmet. All of the children were then fitted with a bicycle helmet provided courtesy of the local Lions Club. Finally, the Aboriginal Police Relations Officer explained the law around ‘dinkying’. 

At the ‘bike event’ afternoon tea was provided and activities organised to promote safe cycling and the wearing of bicycle helmets using activities from the SDERA Challenges and Choices resources. An article and photo of children on bikes with helmets was published in the school newsletter and the local paper.
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The afternoon ‘bike event’ was a success with improvement in cycling behaviours notably observed. The teacher introduced a board in the classroom where children recorded how they came to school. If they had been observing safe practices, such as wearing a helmet, they went into a draw for a weekly prize and were recognised as the Road Safety Champ of the week.

THE BIKE EVENT
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CULTURAL COMPETENCE   
Educators can support the development of children’s cultural competence through recognising that culture and the context of the family are central to a child’s sense of being and belonging. Celebrating differences, exploring new cultures and developing skills to communicate and interact across cultures, are all key to respecting diversity.

Being culturally competent is an important requirement for all early childhood educators. When different cultural perspectives are incorporated into road safety programs for children and their 

families, a greater sense of understanding and connectedness to different cultures and the wider community, is experienced. 
Children’s understandings of positive road safety practices are shaped by their parents and carers from an early age. These understandings may vary across families, depending on their own experiences. Therefore, road safety education in early childhood needs to be free from judgement and delivered in a culturally inclusive way to ensure all family members are aware of the risks on Western Australian roads.

MAKING SAFER CHOICES – TAKING SMARTER STEPS

A number of case studies have been written that share stories of how educators have explicitly 
included road safety education within their early childhood setting. The case studies clearly 
demonstrate links to different practices.

The eight practice documents make strong connections with SDERA resources highlighting  
teaching and learning strategies for educators to use when sharing road safety education key 
messages with children, parents and carers, and the wider community. 

ADDITIONAL RESOURCES
The Smart Steps program has a suite of resources that educators can access for their road safety 
education program. These resources include storybooks, pamphlets, posters, colouring-in sheets, 
songs, interactive games, illustrations of practice, and discussion photos. To access these resources 
head to http://www.sdera.wa.edu.au/programs/smart-steps/smart-steps-resources/

TEACHING & LEARNING RESOURCES
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PASSENGER SAFETY 
Smart Steps: Making safer choices – 
Taking smarter steps

A ROAD SAFETY PROGRAM FOR EDUCATORS 
WORKING WITH CHILDREN AGED 0-8 YEARS

SAFETY ON WHEELS
Smart Steps: Making safer choices – 
Taking smarter steps

A ROAD SAFETY PROGRAM FOR EDUCATORS 
WORKING WITH CHILDREN AGED 0-8 YEARS

PEDESTRIAN SAFETY 
Smart Steps: Making safer choices – 
Taking smarter steps

A ROAD SAFETY PROGRAM FOR EDUCATORS 
WORKING WITH CHILDREN AGED 0-8 YEARS

s c h o o l  d r u g  e d u c at i o n  a n d  r o a d  awa r e

year 1

Challenges 
&  Choices

resilience, drug and road safety education

year 2

Challenges 
&  Choices

Resilience, Drug and Road Safety Education
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foundation

Challenges 
&  Choices

resilience, drug and road safety education


